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Abstract: This study examined how psychological meaningfulness moderates job complexity and work-family conflict
in Nigerian secondary school teachers. This study included 1694 teachers from 17 Nigerian secondary schools (female =
69.54%, mean age = 33.19, SD = 6.44 years). The participants completed the Work-family Conflict Scale, Job Complexity
Scale, and Psychological Meaningfulness Scale. Study design was cross-sectional. Hayes PROCESS macro analysis results
indicate a higher work-family conflict with job complexity among the secondary school teachers. While psychological
meaningfulness was not associated with work-family conflict, it moderated the link between job complexity and work-
family conflict in secondary school teachers such that a meaningful work endorsement is associated with lower employee’s
work-life conflict. These findings point to the importance of job functions to quality of family life. The study findings
also suggest a need for supporting psychological meaningfulness for healthy work related quality of family life based on
balancing work and family role demands.
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Introduction
The meanings people hold about their life situations are
important to the many life roles they are involved, includ-
ing the world of work. Work-to-family role conflict is a
risk to work lives and this may depend on the nature
of jobs people do (Kinman et al., 2017). Risk for work-
family role conflict is higher in situations where work
demands encroach upon family life and vice versa (Jahan
Priyanka et al., 2024; Li et al., 2021; Allen et al., 2014).
Job demands such as high workload, complexity, time
restrictions, and irregular schedules may impend the qual-
ity of work-family life and work productivity (Sajid et al.,
2022; Erdamar, 2014; Felstead, et al., 2002). Job com-
plexity refers to psychologically demanding occupations
that necessitate utilising an employee’s resources to deal
with the stress involved (Sacramento et al., 2013; Sung
et al., 2017). Outcomes may be different among individ-
uals by the meanings they impute to their life situations,
and of which these relationships have not been exam-
ined among secondary school teachers in the developing
country of Nigeria.

Work-Family Conflict and Job Demands
Research on the work-family balance of educators, par-
ticularly those in the teaching profession, reveals that the
tension between being a teacher and fulfilling household
responsibilities leads to occupational stress. Studies sug-
gest that teachers with heavy workloads and bringing work
home are vulnerable to work-family conflict (WFC) (Jahan
Priyanka et al., 2024; Li et al., 2021). Family-work conflict
(FWC) can also occur when teachers experience delays in

their professional responsibilities due to domestic obliga-
tions (Alvarado & Bretones, 2018; Erdamar & Demirel,
2016). Job complexity demands high adaptability to work
more quickly or alter their work habits (Ragu-Nathan
et al., 2008), implementing new ways of executing tasks
efficiently (Berg et al., 2010; Tims & Bakker, 2010). Job
complexity is associated with a degree of uncertainty.
In achieving work outcomes essential for a successful
product (Wood, 1986), the complexities of jobs could be by
their information demands and coordination needs (Hunter
et al., 1990), less studied in Nigerian school settings.

Psychological Meaningfulness Moderation
Psychological meaningfulness (Rosso et al., 2010), is a
person’s sense of self-worth and appreciation for life’s
meaning and purpose, as well as how seriously they take
their existence (Taubman-Ben-Ari & Weintroub, 2008).
With sense of meaningful work, teachers may be better
feelings and more energy for their families when they
get home from work, and also about their jobs (Galinsky,
2005). There would be less friction between the demands
of work and family if a job allows one to balance the
needs of oneself and those of others by providing ample
time and space for reflection (Unal, 2017). Thus, psy-
chological meaningfulness can moderate school teachers’
job complexity, and work-family conflict. Work duties
and activities that align with teachers’ self-concepts are
associated with more psychologically meaningful working
experiences, and lower risk for work-family conflict. When
the sense of meaningfulness is the same in both per-
sonal and professional life, work-family balance improves,
and work-family conflict decreases (Grady & McCarthy,
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2008). In essence, meaningful work engenders a sense
of control and energy conservation mitigates the risk of
burnout resulting from occupational stressors.

Goal of the study: This study examined how psy-
chological meaningfulness influence job complexity and
work-family conflict among secondary school teach-
ers in Nigeria. In this regard, we tested the following
research hypotheses:

H1: Work–family conflict is higher with job
complexity.

H2: Work–family conflict is lower with psychologi-
cal meaningfulness.

H3: Psychological meaningfulness moderates the job
complexity and work-family conflict for lower work fam-
ily conflict.

Method

Sample
This study involved a total of 1694 Nigerian secondary
school teachers. Out of the total number of teachers, 516
(30.46%) were male, and 1178 (69.54%) were female.
Among them, 1457 were married, 224 were single, and 13
were divorced. By educational qualifications, the teachers
held mostly bachelor’s degrees (47.5%). A total of 1333 of
the teachers (78.69%) were permanent staff.

Measures

Work-family conflict scale (Geurts et al., 2005)
The Work-Family Conflict (WFC) Scale, developed
by Geurts et al. (2005), consists of nine items, five
designed to capture strain-based interference and four to
measure time-based interference. It is scores on a Likert-
type scale (low = 1; higher = 4), with higher scores
indicating greater levels of work-family conflict. The
Cronbach’s alpha coefficient for scores from the WFC was
0.84 in the present study.

Job complexity scale (Shaw & Gupta, 2004)
The Job Complexity Scale, developed by Shaw and Gupta
(2004), consists of three items adapted from Seashore et al.
(1983) designed to measure the complexity of a job. It is
scores on a 5-point Likert scale (low = 1; high = 5), with
higher scores indicating greater levels of job complexity (α
= 0.73). The Cronbach’s alpha coefficient for scores from
the job complexity scale was 0.71 in the present study.

Psychological meaningfulness scale (May et al., 2004)
The Psychological Meaningfulness Scale developed
by May et al. (2004) consists of six items that measures
how meaningful work is to people. It is scores on a
Likert scale (low = 1; high = 7), with higher scores
indicating greater levels of psychological meaningfulness
(α = 0.90). The Cronbach’s alpha coefficient for scores
from the psychological meaningfulness scale was 0.88 in
the present study.

Procedure
The research ethics committee of the University of Nigeria,
Nsukka approved the study. In addition, the school man-
agement granted study permission. Participants consented
to the study with information on the purpose of the study.

All procedures followed were under the ethical standards
of the responsible committee on human experimentation
(institutional and national) and the Helsinki Declaration of
1975, as revised in 2000.

Data Analysis
The data were analysed using SPSS 23.0 software. Specif-
ically, Regression-based PROCESS was utilized (Hayes,
2013).

Results
Descriptive Statistics: Table 1 presents the correlation
analysis findings. The table indicates that age, gender,
marital status, educational qualification, religion, employ-
ment status, and years of teaching experience were not
statistically correlated with work-family conflict among
secondary school teachers. Hence, they were excluded
from the subsequent analysis. However, job complexity
(r = 0.21, p < 0.01) was positively related with work-
family conflict. The result showed that psychological
meaningfulness (r = −0.08, p > 0.05) did not relate with
work-family conflict. Also, age correlated with marital
status (r = −0.33, p < 0.01), educational qualification
(r = 0.26, p < 0.01), and years of teaching experience
(r = 0.51, p < 0.01). Gender correlated with marital status
(r = 0.26, p < 0.01) and employment status (r = −0.17,
p < 0.01). There are also significant relationships between
marital status and religion (r = 0.19, p < 0.05), years of
teaching experience (−0.33, p < 0.01) and psychological
meaningfulness (r = −0.12, p < 0.01). There are also
significant correlations between educational qualification
and employment status (r = 0.19, p < 0.01), educational
qualification and years of teaching experience (r = 0.21,
p < 0.01). Religion correlated with years of teaching
experience (r = −0.13, p < 0.05). Also, employment status
positively correlated with both job complexity (r = 0.21,
p < 0.01) and psychological meaningfulness (r = 0.15,
p < 0.05). There is also significant positive relationship
between job complexity and psychological meaningfulness
(r = −0.27, p < 0.01).

Work-family conflict and job complexity
The result of the analysis in Table 2 indicates that job com-
plexity was associated with higher work-life conflict (β =
3.81, 95% CI [1.46, 6.17], p < 0.01) confirming hypoth-
esis 1. Psychological meaningfulness was not associated
with work-life conflict (β = 0.64, 95% CI [−0.15, 1.44],
p > 0.05) not confirming hypothesis 2.

Psychological Meaningfulness Moderation: The inter-
action effect of psychological meaningfulness on the
relationship between job complexity and work-family con-
flict among secondary school teachers was significant (β =
−0.11, 95% CI [−0.19, −0.02], p < 0.01), to suggest that
teachers have lower work-family conflict when they per-
ceive their complex jobs to be meaningful (see Figure 1).
This confirms hypothesis 3.

Discussion
The findings confirmed a positive relationship between
job complexity and work-family conflict among sec-
ondary school teachers in Nigeria. Teachers, like other
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Table 1. Mean, standard deviation, and correlations among the study variables (N = 1694)

Variable M SD 1 2 3 4 5 6 7 8 9 10

1 Age —– —– 1
2 Gender —– —– 0.01 1
3 Marital St —— —– −0.33** 0.26** 1
4 Edu Qual —— —— 0.26** 0.11 0.05 1
5 Religion —— —— −0.03 −0.09 0.19* −0.01 1
6 Emp St —— —— 0.11 −0.17** −0.02 0.19** 0.02 1
7 YrsTEX 8.15 4.91 0.51** 0.09 −0.33** 0.21** −0.13* 0.06 1
8 JobCMP 11.27 2.81 −0.02 −0.10 −0.01 −0.02 0.01 0.21** −0.01 1
9 PsyMean 26.42 4.66 −0.01 0.04 −0.12** −0.02 0.09 0.15* 0.01 0.27** 1

10 WKFC 22.88 9.99 0.03 −0.10 0.04 −0.01 −0.01 0.10 −0.08 0.21** −0.08 1

Note. N = 1694, **p < 0.01, *p < 0.05 (2-tailed). Marital ST. = Marital Status, Edu. Qual. = Educational
Qualification, Emp St = Employment Status, YrsTEX = Years of Teaching Experience, JobCMP = Job Complexity,
PsyMean = Psychological Meaningfulness, WKFC = Work-Family Conflict.

Table 2. Hayes process moderating effect of psychological meaningfulness in the relationship
between job complexity and work-family conflict (N = 1694)

Variable B SE T p 95%CI R2 F

Job complexity 3.81 1.20 3.19 0.00 [1.46, 6.17] 0.08 8.76
Psychological meaningfulness. 0.64 0.40 1.59 0.11 [−0.15, 1.44]
Job complexity X Psy. Mean −0.11 0.04 −2.5 0.01 [−0.19, −0.02]

Note. Psy. Mean = Psychological Meaningfulness, CI = Confidence Interval.

Figure 1. The moderating effect of psychological meaningful-
ness in the relationship between job complexity and work-family
conflict among secondary school teachers. WKFC = Work-
Family Conflict, JOBCOMP = Job Complexity, PSYMEAN =
Psychological Meaningfulness.

professionals, face challenges in balancing work-life and

classroom responsibilities (Li et al., 2021; Toprak et al.,

2022). Work-family conflict can harm families and work-

places, impacting overall productivity and performance

(Naithani, 2010).

Psychological meaningfulness did not have a sig-

nificant negative relationship with work-family conflict

among secondary school teachers in Nigeria. Psycho-
logical meaningfulness in work can be understood as a
subjective experience that signifies a person’s work matters
and holds importance. Since this sense of meaningfulness
is relative, other factors may play significant roles in both
work and family domains to activate it (Fouché et al.,
2017). As a result, many teachers may not be able to easily
perceive the balance between their work and family lives.

Psychological meaningfulness moderated the relation-
ship between job complexity and work-family conflict such
that a teacher’s work-family conflict reduces even under
tasking jobs. Employees who find their jobs meaningful are
more inclined to tackle challenging tasks. By anticipating
positive outcomes, individuals can motivate themselves
to tackle tasks and achieve their goals, which ultimately
improve their performance and family life (Sajid et al.,
2022; Searle & Parker, 2013). This sense of purpose helps
employees who face challenging tasks to integrate both
their work and family roles more effectively.

Practical Implications
WFC is more prevalent among teachers than other voca-
tions and research shows that high school teachers have
a greater level of work-family conflict, which may signif-
icantly affect their mental health and impair the quality
of what they teach their pupils (Hu et al., 2019; Islam
et al., 2019; Jan et al., 2022; Li et al., 2021). The Inter-
national Labour Organization (ILO) states that work-life
balance policies in low-income and middle-income coun-
tries are behind high-income countries, including Africa.
In Nigeria, work-family conflict is a problem in secondary
schools, where teachers have to deal with multiple roles
and workload issues (Ademola et al., 2021; Ojo et al.,
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2014). Meaningful work is not only about the nature of the
job but also how it aligns with personal values and princi-
ples. Engaging in meaningful work provides fulfilment and
purpose, contributing to a sense of completeness in life.
Sharing this essence and fulfilment with a partner leads to
increased balance and reduced discord (Chalofsky, 2010).
Teachers who perceive their work as being of greater
significance are likely to experience a diminished intensity
in the relationship between hindrance stressors and job
burnout. A study by Van Wingerden and Poell (2019)
found that individuals who view their job as meaningful
display greater resilience, characterized by determination
and adaptability.

Prior studies have indicated that enhancing teachers’
achievement can be achieved by alleviating stress, as
psychological meaningfulness is a crucial factor for their
success (Carlson et al., 2006; Sirgy et al., 2001). Teachers
frequently engage in work that goes beyond their desig-
nated workplace, necessitating additional exertion even in
their residences.

Limitations, Further Directions and Conclusions
This study has some limitations. The use of cross-sectional
designs and self-report measures may make it difficult
to establish causal relationships. To address these limi-
tations, a longitudinal design study is needed. Also this
implemented a few Nigerian schools, which limits the gen-
eralizability of the findings. Future studies should extend
this study to other schools across Nigeria to improve the
external validity of the study for greater confidence in
the findings.

The study has found that how an employee’s interprets
their work can help manage the difficulties of being a
teacher. To overcome these challenges, educators must
strive to find greater significance and meaning in their
work. Meaningful work can significantly impact both
teachers and schools.
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